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EDEC 6800: Early Education for Bilingual Children:  Considerations 
for Research, Policy and Practice 
 
COURSE DESCRIPTION: 
 
This course will discuss how diversity, equity and quality issues are addressed in 
current early childhood research, policy and practice, with a focus on the characteristics 
and needs of young bilingual children.  Developmental and contextual considerations 
will be discussed, and the elements of high quality in the early care and education of 
bilingual children will be identified.  This information will lead to an analysis of 
conceptual and methodological approaches for conducting scientifically sound and valid 
research with this population, as well as their implications for developing policies and 
research-based care and instructional practices. 
 
COURSE OBJECTIVES: 
 
Through discussions, and written and oral presentations, students will: 
 
1. Gain an understanding of the unique developmental characteristics and 

socio-cultural contexts of young bilingual children. 
2. Gain an understanding of how issues of diversity, equity and quality are being 

addressed in current early education policies. 
3. Learn about the elements of high quality education for young bilingual children and 

how they can inform research approaches in early childhood settings. 
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4. Demonstrate the ability to critically examine and appraise published research 
conducted with and about culturally, ethnically and linguistically diverse young 
children and their families. 

5. Gain an understanding of major developmental theories and conceptual frameworks 
to guide the design of scientifically sound and ecologically and linguistically valid 
research with young bilingual children. 

6. Strengthen the ability to design a scientifically sound and ecologically and 
linguistically valid research study on a topic related to the early education of 
bilingual children. 

METHODS OF INSTRUCTION 

1. Lectures and readings will be used to introduce topics.  
2. Class discussion will be utilized to ensure each student has an opportunity to 

verbally explain theories and concepts under consideration. Students must do 
all the assigned readings before class. This class will be run as a seminar in 
which everyone participates and contributes his/her ideas, conjectures, 
hypotheses and/or observations. 

3. Visual aids (power point, videos) will be utilized for reinforcement and for those 
with multiple-learning styles. 

 
COURSE ASSIGNMENTS  
 

ASSIGNMENTS & EVALUATION Points Due Date 
Class participation/completion of in-class tasks.  
Regular attendance is required (see General Expectations below). Share 
your observations and insights about course content. Engage in 
collaborative tasks and assignments as invited/assigned. Share thoughtful 
comments, questions, and responses as appropriate.  In addition, if you will 
be absent, you should send me a message and post online evidence of your 
work/learning related to the topic discussed that week. The following are 
general criteria for class participation. If you have questions or comments, 
contact me at any point during the course period. 

● 90-100 points — outstanding contributions (including but not 
limited to suggesting additional resources and connections; asking 
questions that prompt responses; sharing insights that help us 
make connections across the content; providing examples and 
stories that help us make sense of the content) 

● 76-89 points --- complete the expected tasks and assignments; 
listen attentively and respectfully; provides insightful contributions 
consistently, but do not contribute additional resources beyond 
those provided by the instructor. 

● 60-75 points — complete the expected tasks; listen respectfully; 
provide occasional contributions 

● 0-59—lacks consistent completion of tasks; lack of engagement 
(e.g., reading/answering email or engage in other activities while in 
class) or contributions 
 

100 ongoing 
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Research Memos documenting what you are learning (two). Research 
Memos are brief essays focusing on a particular issue or question. 
Sometimes the memo poses your question/s, your finding/s, or other ideas. 
These memos should help you document your growth as a researcher.  You 
may use a "What? So What? Now What?" format. The length may range from 
2-3 pages. If you have more to say than 3 pages, break it into two memos. 
These should be brought to class to help you participate in class discussion 
and then turned in at the end of class.  

● 17-20 points — clear and compelling explanations of multiple 
patterns that you are noticing (generalizations, expectations, 
contradictions, surprises, puzzles, and connections) with 
compelling evidence, examples, illustrations, etc. Brings info to the 
table from unassigned readings/activities. 

● 13-16 points— All of the above, but focuses on assigned 
readings/activities only. 

● 9-12 points—clear explanation of at least one pattern.  
● 5-8 points—attempt to do the above, but lacks clarity or evidence. 
● 0-4 point — unclear, not focused, does not point to a pattern in 

your learning 
 

60 #1 – 2/6 
#2 – 3/6 
#3 -- 4/17  
 
All 
assignments 
should be 
submitted to 
Blackboard by 
11:59 p.m. on 
the due date. 

Student Lead Class Discussion of a specific topic related to research with 
young bilingual children (topic to be chosen in consultation with instructor; 
date to be assigned).  You will be the "thought leader" as we consider this 
particular topic. You will identify and assign 1 article on your topic for the 
class to read and be prepared to discuss. Prepare a handout that 
summarizes critical information and resources related to your topic (make a 
copy for each person in the class). Present a mini-lesson and lead a 
discussion. Think in terms of one hour for this discussion. Provide 
references. 

● 90 - 100 points—Clear and accurate information; thoughtful 
planning to engage classmates; responsive leadership of the 
discussion; handout shows comprehensive consideration of 
multiple sources and perspectives. 

● 80 - 89 points—Clear and accurate information; lacking a 
comprehensive consideration of multiple sources and perspectives. 

● 70 – 79 —Lacks clarity, accuracy, comprehensiveness 
● 0 – 69 -- Not acceptable; re-do. 

 

110  
TBD 

Research Critiques of Assigned Readings  
Each student will complete three research critiques of assigned articles 
reporting findings from a study related to the early education of bilingual 
children.  Format will be provided by the instructor.  The assignment should 
be submitted to Blackboard.  

● 45-50 points – Completed critique; thoughtful responses/insights 
for discussion; presentation is clear and share accurate and 
relevant information.  

● 35–44 -- Mostly completed critique; provides responses in the 
discussion; information shared not totally accurate or not 
addressing key aspects. 

● 21–34 --  4 – 5 points on critique completed, no response for 
discussion, information unclear 

● 0 –20 – Critique turned in but lacks needed information.  

 
120 

#1 -2/20 
#2 - 3/27 
#3 - 5/1 
 
 
Submit 
assignment to 
Blackboard by 
11:59 p.m. 
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Research Plan—Design a study on a topic related to early education of 
bilingual children applying the content discussed in this course. Describe 
and explain — research questions, setting, participants, data sources; data 
gathering procedures, data analysis plan, possible report format and 
audience. Each of the following sections will be evaluated in terms of clarity, 
use of appropriate detail, and application of course content. 

● Research Questions  — 25 points 
● Setting — 15 points 
● Participants— 15 points 
● Data Sources — 25 points 
● Procedures — 30 points 
● Analysis Plan — 30 points 
● Anticipated Audience/Format of Report — 15 points 

 

 
155 

 
5/8 
 
 
Submit 
assignment to 
Blackboard by 
11:59 p.m. 
 

 
 
GENERAL EXPECTATIONS  
 
1. Prompt, regular attendance. Three or more absences will result in a course grade 

of F.  
2. Completion of readings and assignments by due dates. Assignments submitted 

after the due dates will not be graded. 
3. Participation in class discussions and activities. Although there will be 

occasional lectures, the classes will be primarily seminars. Bring forward in our 
class discussions and activities your thoughts, concerns, and questions 
about the readings.  

4. Extensive reading beyond assigned articles.  
5.  ALL ASSIGNMENTS MUST BE SUBMITTED/UPLOADED FOR GRADING AND FOR 

A FINAL GRADE, IF NOT, THIS WILL RESULT IN AN ASSIGNMENT GRADE OF “0”. 
6. All assignments must be submitted for grading to earn a passing grade in the 

course. 
 
 
GRADING SCALE 
 
A = 95-100% = 518-545 pts: Outstanding work in terms of effort, improvement, 
                                                         innovation, insight, and class leadership 
B = 85-94% = 464-517 pts:   Thoughtful and thorough completion of assignments, clear 
                                                        connections to personal questions, synthesis and analysis 
                                                        of readings, class discussions, and personal inquiry 
C = 75-84% = 409-463 pts:   Timely and adequate completion of assignments; some 
                                                        synthesis and analysis, but lacking the qualities listed 
                                                        above 
D = 65-74% = 355-408 pts:   Completion of assignments but little evidence of synthesis 
                                                        or analysis; little response to feedback  
F = 64%- Below = 354-Below pts:  Excessive absences and/or lack of promptness; 
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                                                                 incomplete assignments; assignments of poor  quality. 
 
COURSE BIBLIOGRAPHY 
 
Assigned articles and book chapters: 
 
August, D., Shanahan, T., & Escamilla, K. (2009). English language learners: Developing 

literacy in second-language learners—Report of the National Literacy Panel on 
Language-Minority Children and Youth. Journal of Literacy Research , 41 (4), 
432-452. 

Baker, D. L., Basaraba, D. L., & Polanco, P. (2016). Connecting the Present to the Past: 
Furthering the Research on Bilingual Education and Bilingualism. Review of 
Research in Education , 40 (1), 821-883. 

 Barac, R., Bialystok, E., Castro, D. C., & Sanchez, M. (2014). The cognitive development 
of young dual language learners: A critical review. Early Childhood Research 
Quarterly , 29 , 669-714. 

Castro, D. C. (2014). The development and early care and education of dual language 
learners: Examining the state of knowledge. Early Childhood Research Quarterly , 29 , 
693-698. 

Castro, D. C., Espinosa, L., & Páez, M. (2011). Defining and measuring quality early 
childhood practices that promote dual language learners’ development and 
learning. In Zaslow, M., Martinez-Beck, I., Tout, K., & Halle, T. (Eds.). Quality 
Measurement in Early Childhood Settings.  Baltimore: Brookes Publishing. 

Chao, R. (1994). Beyond parental control and authoritarian parenting style: 
Understanding Chinese parenting through the cultural notion of training. Child 
Development, 65,  1111-1119. 

CNPAAEMI (2000). Guidelines for research in ethnic minority communities . Washington, 
D. C.: American Psychological Association. 

Espinosa, L. M., & García, E. (November, 2012). Developmental assessment of young 
dual language learners with a focus on kindergarten entry assessment: Implications 
for State policies. Working paper #1. Center for Early Care and Education Research 
(CECER-DLL). Chapel Hill: The University of North Carolina, Frank Porter Graham 
Child Development Institute.  

Fuller, B., & Garcia-Coll, C. (2010). Learning from Latinos: Contexts, families, and child 
development in motion. Developmental Psychology , 46 (3), 559-565.  

Garcia Coll, C., Lamberty, G., Jenkins, R., McAdoo, H. P., Crnic, K., Wasik, B. H. et al. 
(1996). An integrative model for the study of developmental competencies in 
minority children. Child Development , 67, 1891-1914. 

Goldenberg, C., Gallimore, R., Reese, L., & Garnier, H. (2001). Cause or effect? A 
longitudinal study of immigrant Latino parents' aspirations and expectations, 
and their children's school performance. American Educational Research Journal, 
38 (3), 547-582. 

Goldenberg, C., Nemeth, K, Hicks, J., Zepeda, M. & Carona, L. M. (2013). Program 
elements and teaching practices to support young dual language learners. In 
California’s Best Practices for Young Dual Language Learners: Research 
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Overview Papers. Sacramento, CA: State Advisory Council on Early Learning and 
Care. 

Gonzalez, V. (2001). The role of socioeconomic and sociocultural factors in language 
minority children's development: An ecological research view. Bilingual 
Research Journal , 25 (1-2), 1-30. 

Halle, T. G., Whittaker, J. V., Zepeda, M., Rothenberg, L., Anderson, R., Daneri, P., Wessel, 
J., & Buysse, V. (2014). The social-emotional development of dual language 
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Early Childhood Research Quarterly , 29 , 734-749. 
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The language and literacy development of young dual language learners: A critical 
Review. Early Childhood Research Quarterly , 29 , 715-733. 
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10.1542/peds.2016-2591 

Hoff, E. (2013). Interpreting the early language trajectories of children from low-SES 
and language minority homes: implications for closing achievement 
gaps. Developmental psychology , 49 (1), 4. 

Hughes, D., Rodriguez, J., Smith, E. P., Johnson, D. J., Stevenson, H. C., & Spicer, P. (2006). 
Parents' Ethnic-Racial Socialization Practices: A Review of Research and 
Directions for Future Study. Developmental Psychology , 42 (5), 747-770. 

Inman, A. G., Howard, E. E., Beaumont, R. L., & Walker, J. A. (2007). Cultural 
Transmission: Influence of Contextual Factors in Asian Indian Immigrant 
Parents' Experiences. Journal Of Counseling Psychology , 54 (1), 93-100. 

Kapa, L. L., & Colombo, J. (2013). Attentional control in early and later bilingual 
children. Cognitive development , 28 (3), 233-246. 

Leventhal, T., & Brooks-Gunn, J. (2000). The neighborhoods they live in: The effects of 
neighborhood residence on child and adolescent outcomes. Psychological 
Bulletin , 126 (2), 309-337. 

Marian, V. (2008). Bilingual research methods: Introduction. In J. Altarriba & R. R. 
Heredia (Eds.), An introduction to bilingualism: Principles and processes  (pp. 1-25). 
Mahawah, NJ: Lawrence Eribaum. 

McLoyd, V.C. (1990a). The impact of economic hardship on black families and children: 
Psychological distress, parenting, and socioemotional development. Child 
Development, 61 , 311-346. 

McMillan, D.W., & Chavis, D.M. (1986). Sense of community: A definition and theory. 
Journal of Community Psychology , 14(1), 6-23. 

Milner, H. R. (2013). Analyzing poverty, learning, and teaching through a critical race 
theory lens. Review of Research in Education , 37 (1), 1-53. 

National Association for the Education of Young Children & Fred Rodgers Center for 
Early Learning and Children’s Media. (2012). Technology and Interactive Media 
as Tools in Early Childhood Programs Serving Children from Birth through Age 8. 
Washington, DC: Retrieved from 
http://www.naeyc.org/files/naeyc/PS_technology_WEB.pdf 

National Association for the Education of Young Children (NAEYC)(June, 2009). Quality 
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Benchmark for Cultural Competence Project.  Washington, D. C.: NAEYC. 
Nápoles-Springer, A. M., & Stewart, A. L. (2006). Overview of qualitative methods in 

research with diverse populations. Medical Care , 44  (11), s5-s9.  
Office of Head Start (2011). The Head Start Child Development and Early Learning 

Framework: Promoting Positive Outcomes in Early Childhood Programs Serving 
Children 3 – 5 Years Old.   Washington, D. C.: U. S. Department of Health and 
Human Services, Administration for Children and Families. 

Ogbu, J. U. (1981). Origins of human competence: A cultural-ecological perspective. 
Child Development , 52 , 413-429. 

Rideout, V., Lauricella, A., & Wartella, E. (2011). Children, media, and race: Media use 
among White, Black, Hispanic, and Asian American children. Evanston, IL: Center 
on Media and Human Development, School of Communication, Northwestern 
University . 

Rogoff, B. (2003). Development as transformation of participation in cultural activities. 
In B. Rogoff, The cultural nature of human development . Oxford University Press. 

Rogoff, B., Paradise, R., Arauz, R. M., Correa-Chávez, M., & Angelillo, C. (2003). Firsthand 
learning through intent participation. Annual Review of Psychology, 54,  175-203. 

Rosa, E. M., & Tudge, J. (2013). Urie Bronfenbrenner's theory of human development: Its 
evolution from ecology to bioecology. Journal of Family Theory & Review , 5 (4), 
243-258. 

Rudasill, K. M., Hawley, L. R., LoCasale-Crouch, J., & Buhs, E. S. (2017). Child 
Temperamental Regulation and Classroom Quality in Head Start: Considering 
the Role of Cumulative Economic Risk. Journal of Educational Psychology, Vol 
109(1), 118-130. 

Stephen, C., Stevenson, O., & Adey, C. (2013). Young children engaging with technologies 
at home: The influence of family context. Journal of Early Childhood Research, 
11(2) 149-164. 

Umansky, I. M. (2016). To be or not to be EL: An examination of the impact of classifying 
students as English learners. Educational Evaluation and Policy Analysis , 38 (4), 
714-737. 

Winsler, A., Burchinal, M. R., Tien, H., Peisner-Feinberg, E., Espinosa, L., Castro, D. C., 
LaForett, D. R., Kim, Y. K., & De Feyter, J. (2014). Early development among dual 
language learners: The roles of language use at home, maternal immigration, 
country of origin, and socio-demographic variables. Early Childhood Research 
Quarterly , 29 , 750-764. 

Zepeda, M., Castro, D. C. & Cronin, S. (2011). Preparing teachers to work with young 
English language learners. Child Development Perspectives,  5 (1), 10-14. 

 
 
Additional resources:  
 
Billings, E. S. (2009). El alfabetismo y las familias latinas: A critical perspective on the 

literacy values and practices of Latino families with young children. Journal of 
Latinos and Education , 8(4), 252-269. 

Castro, D.C., Ayankoya, B., & Kasprzak, C. (2011). The New Voices ~ Nuevas Voces:  Guide 
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to Cultural & Linguistic Diversity in Early Childhood . Baltimore, MD:  Paul H. Brookes 
Publishing Company. 

Castro, D. C., Páez, M., Dickinson, D., & Frede, E. (2011). Promoting language and literacy 
in dual language learners: Research, practice and policy. Child Development 
Perspectives , 5 (1), 15-21. 

Dörnyei, Z. (2005). The psychology of the language learner: Individual differences in 
second language acquisition . Mahwah, NJ: Lawrence Erlbaum. 

Gándara, P. & Hopkins, M. (Eds.) (2010). Forbidden Languages: English learners and 
restrictive language policies . New York: Teachers College Press.  

Garcia-Coll, C., & Marks, A. K. (2012) (Eds.). The Immigrant Paradox in Children and 
Adolescents: Is Becoming American a Developmental Risk?  Washington, DC: 
American Psychological Association. 

Halle, T., Castro, D. C., Franco, X., McSwiggan, M., Hair, E., & Wandner, L. (2011). The role 
of early care and education in the development of young Latino dual language 
learners. In Cabrera, N., Villarruel, F. & Fitzgerald, H. (Eds). Latino/a Adolescent 
Psychology and Mental Health. Volume I: Early to Middle Childhood – Development 
and Context.  Santa Barbara, CA: ABC-CLIO. 

Han, W. (2010). Bilingualism and socioemotional well-being. Children and Youth 
Services Review, 32 , 720-731. 

Hyson, M. (Ed.) (2003). Preparing early childhood professionals: NAEYC’s standards for 
programs.  Washington, DC: National Association for the Education of Young 
Children. 

Karoly, L. A., 7 Gonzalez, G. (2011). Early Learning Environments: Child Care and 
Preschool Arrangements for Children in Immigrant Families. Future of Children, 
211,  71–101. 

Monzó, L., & Rueda, R. (2001). Constructing achievement orientations toward literacy: An 
analysis of sociocultural activity in Latino home and community contexts  (CIERA 
Report No. 1-011). Ann Arbor, MI: Center for the Improvement if Early Reading 
Achievement.  

Páez, M. M., Tabors, P. O., & López, L. M. (2007). Dual language and literacy development 
of Spanish-speaking preschool children. Journal of applied developmental 
psychology , 28 (2), 85-102. 

Paradis, J., Genesee, F., & Crago, M. B. (2010), 2nd Ed. Dual Language Development and 
Disorders: A Handbook on Bilingualism and Second Language Learning.  Baltimore, 
MD:  Paul H. Brookes Publishing Company. 

Rodriguez-Brown, F. V. (2010). A research perspective on the involvement of 
linguistic-minority families in their children’s learning. In E. E. Garcia & E. C. 
Frede (Eds). Young English Language Learners: Current research and emerging 
directions for practice and policy . New York: Teachers College Press, Columbia 
University. 

Stone Hanley, M. & Noblit, G. W. (2009). Cultural responsiveness, racial identity and 
academic success: A review of the literature . The Heinz Endowments. 

 
 
UNT Statements for Syllabi 
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Disabilities Accommodation:  “The University of North Texas complies with Section 504 of the 
1973 Rehabilitation Act and with the Americans with Disabilities Act of 1990. The University 
of North Texas provides academic adjustments and auxiliary aids to individuals with 
disabilities, as defined under the law. Among other things, this legislation requires that all 
students with disabilities be guaranteed a learning environment that provides for reasonable 
accommodation of their disabilities. If you believe you have a disability requiring 
accommodation, please see the instructor and/or contact the Office of Disability 
Accommodation at 940-565-4323 during the first week of class.” 
 
Academic Integrity:  Students are encouraged to become familiar with UNT’s policy on 
academic integrity: http://www.unt.edu/policy/UNT_Policy/volume3/18_1_16.pdf. 
Academic dishonesty, in the form of plagiarism, cheating. or fabrication, will not be tolerated 
in this class. Any act of academic dishonesty will be reported, and a penalty determined, 
which may be probation, suspension, or expulsion from the university.  
 
Student Conduct:  Expectations for behavior in this class accord with the Code of Student 
Conduct: “Student behavior that interferes with an instructor’s ability to conduct a class or 
other students' opportunity to learn is unacceptable and disruptive and will not be tolerated 
in any instructional forum at UNT. Students engaging in unacceptable behavior will be 
directed to leave the classroom and the instructor may refer the student to the Center for 
Student Rights and Responsibilities to consider whether the student's conduct violated the 
Code of Student Conduct.  The university's expectations for student conduct apply to all 
instructional forums, including university and electronic classroom, labs, discussion groups, 
field trips, etc.” See www.unt.edu/csrr. 
 
Teacher Education & Administration Policy Statement 
 
All students should activate and regularly check their Eagle Connect (e-mail) account.  Eagle 
Connect is used for official communication from the University to students.  Many important 
announcements  for the University and College are sent to students via Eagle Connect.  For 
information about Eagle Connect, including how to activate an account and how to have Eagle 
Connect forwarded to another e-mail, visit http://eagleconnect.unt.edu/ . 
 

********************* 
 

VERY IMPORTANT NOTE FROM INSTRUCTOR:  All content used by students in papers 
MUST BE REFERENCED, including the listing of page number for quoted content.  Use a 
format that always lists the author and year (e.g. APA).  Any ideas taken from other 
sources require this referencing.  If you did not know about a topic before you began, 
virtually everything should be referenced with the exception of manuscript content 
like telling the purpose of your paper, explaining how the paper is organized, 
summarizing what has been discussed by you already, or generating ideas yourself that 
have not been in any readings (you must be very aware of the literature to know 
whether your ideas are unique because often other authors have already generated 
them). 
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